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Introduction
The point of departure in the present work was the 
idea  that  students  study  for  exams  and  for  the 
institutional requirement of credits, and do not place 
value on  the effort  they make or on  the extent of 
improvement  in their skills when studying a  foreign 
language. The evaluation of skills  is an  indispensable 
part of  the curriculum  in  language  teaching. What 
makes evaluation a difficult  task  is  the number of 
factors which influence the impression of how well a 
person can write or speak a language. We expect test 
scores to be accurate, just, broad enough to cover all 
possible aspects, and appropriate  for our purposes. 
Regarding oral  tests, as  the students are beginners 
who have not completed the level A1 of the Common 
European Framework for languages, it is not possible 
to use the scales designed to evaluate the level of the 
learners. Therefore, we  set  several  criteria  that 
should be  considered  for  evaluation （grammatical 
accuracy, pronunciation, vocabulary,  fluency）. Here, 
we propose making the assessment process a task in 
itself, with students involved in their own assessment. 
This article describes a portfolio assessment project 
that  offers  students  the  benefit  of  observing  and 
reflecting on  their effort,  their progress,  and  their 
achievements in speaking in their Spanish as a foreign 
language  lessons over  the course of  one  semester. 
The  ultimate  purpose  of  the  project  is  to  have 
students reflect on their own input over the semester 
and fully comprehend that this effort to learn and the 
effort they make is primarily for themselves and not 
just for the teacher assessing them. 
This work is divided into three parts: 
1 ） Portfolio in the class: concept, literature review on 
portfolio in language teaching, rationale for portfolio 
procedure in the foreign language class.
2 ） Description of a portfolio project for reflection and 
self-assessment  in  the class of Spanish as  foreign 
language: implementation, students’ reflection.
3 ） Discussion
1 ．Portfolio in the class
1.1.　Concept and characteristics
Portfolio assessment  is the systematic,  longitudinal 
collection  of  student work  created  in  response  to 
specific, known institutional objectives and evaluated 
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from these criteria （Hamp-Lyons and Condon, 2000）. 
These authors focus on writing portfolio and mentions 
the following characteristics: a portfolio is a collection 
of written works,  it  displays  a  range  of writing 
performances, it reflects the learning context, it gives 
students the chance to revise their works, it involves 
a selection of  the work  for  inclusion  in the portfolio 
and  for  students’ reflection and  self-assessment,  it 
provides a means for measuring growth along certain 
parameters and development over time. 
One  of  the  characteristics  of  the  portfolio  in 
education is that it is a flexible tool that combines an 
evaluation-centered approach focused on the process 
of skills development as well as actual achievements 
and final results.
The  introduction  of  portfolios  in  Spanish  as  a 
foreign  language  can be  traced  to  the  end of  the 
1970s and the beginning of the 1980s, with the surge 
of  communicative  and  constructivist  approaches 
（Delmastro, 2005, p. 152）. In the United States, by the 
middle of 1990s,  such portfolios were considered a 
successful learning and evaluation tool, and the slogan 
“collect, select, reflect” was used （Cassany, 2007, p.7）. 
Bes i de s   s amp l e s   o f   f i n i s hed   produc t   and 
accomplishments,  the portfolios discussed  in  these 
works include evidence of students’ self-reflection and 
self-evaluation.
Moya and O’Malley （1994） pointed to five features 
of portfolios:
（i） Comprehensiveness: A comprehensive approach 
uses  formal and  informal assessment  techniques, 
involves both the teacher and students, and focuses 
on both the process and the results of learning. 
（ii） Predetermined and systematic: The purpose of 
using  a  portfolio,  its  content,  data  collection 
schedule,  and  criteria  for  evaluating  student 
performance.
（iii）  Informative: The  information  in  the portfolio 
should  be  meaningful  to  teachers  and  other 
students, and can be used to tailor the curriculum 
and the classes to students’ needs. 
（iv） Tailored: A portfolio procedure should be adapted 
to  the  purpose  for  which  it  was  created,  to 
students’ needs, and to assessment requirements. 
（v） Authentic: A good portfolio procedure provides 
information about classroom activities as well as 
the classroom setting and real settings.
1.2.　Literature review on the use of portfolios in 
language teaching
Since  the  late 1980s,  educators  and  researchers 
have  been  concerned  with  assessing  student 
performance and have paid an  increasing amount of 
attention  to  the role of  the  learner not only  in  the 
process  of  learning  but  also  in  testing.  Portfolio 
assessment  is widely used in writing skills.   Cushing 
Weigle （2002, p. 197） states that “Portfolio assessment 
is seen by many as an alternative approach to writing 
assessment that can allow broader  inferences about 
writing  ability  than  are  possible with  single-shot 
approaches  to  evaluating  writing,  both  in  the 
individual classroom and on a  larger scale”. Birjandi 
（2010） developed a  journal writing portfolio, a very 
valuable  self-assessment project  in  the  context  of 
Iranian EFL education, which  is highly centered on 
the role of the teacher.
Valdez  Pierce  and O’Malley （1992） devised  a 
portfolio assessment  framework  for monitoring  the 
language development of language minority students 
in  the upper, middle  and elementary grades. The 
work of these authors was carried out in English as a 
native language and it is valuable since they made an 
effort to conduct the peer assessment of oral skills. 
Safari  and Koosha （2016） developed a  speaking 
portfolio as a tool for assessing the speaking abilities 
of Iranian learners of English as a Foreign Language. 
The results of  this study suggest  that  the portfolio 
encouraged learner autonomy and peer feed-back. 
In  the  field of Spanish  teaching,  there are  three 
master  theses  of  note. One  of  them depicts  the 
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development  of  a  portfolio  in  Instituto Cervantes 
Salvador （Brazil）, produced by teachers and students, 
with the aim of constructing a tool which showcases 
the process  of  knowledge  construction （Parrondo 
Priego, 2011-2013）. In another study by Rastrero Ruiz 
（2005-2007）,  the portfolio was used as  a  tool  for 
teacher reflection. In the third study, Cuenca I Ripoll 
describes a portfolio  for use as a  tool  for  teacher 
training （2014）. 
It is noteworthy that the majority of the studies on 
portfolios in English as a Foreign Language is related 
to  the development  and use  of writing portfolios, 
whereas  the  portfol ios  are  most ly  used  for 
professional  training and  reflection  in  the  case  of 
Spanish as a Foreign Language.  In our proposal,  the 
portfolio of oral skills for student reflection is a useful 
tool  for  involving  students  in  assessing  their 
accomplishments and defining future goals.
1.3.　Rationale
The development of a portfolio  is often related to 
the  concepts  of  assessment  and motivation. The 
learning of a foreign language in the school situation 
is  often  viewed  as  an  educational  phenomenon 
（Gardner, 1979, cited in Dörnyei, 2001, p.47）: students 
attend classes, memorize the target  language  in the 
syllabus and are awarded the necessary credits. 　
External  factors can be used  to motivate students, 
such as  the  introduction  of  interesting  topics  and 
resources, providing an optimal learning environment, 
and stressing  the anticipated value of outcomes.  It 
may well be, however, that internal factors such as a 
focus on  the  learners’ attitudes  towards  their own 
learning  and  achievements  could  prove  to  be  a 
stronger motivator.  In  other words,  by providing 
students evidence of the results of their own learning 
and allowing them to assess themselves, students will 
feel motivated  to  continue making  an  effort  for 
themselves  and  not  just  for  the  institutional 
requirement of credits. 
Regarding assessment,  in particular  the assessing 
speaking skills, we refer to a cycle of several stages 
that include the need to assess, what to assess, setting 
constructs and rating criteria. The term assessment 
is primarily concerned with providing  learners with 
guidance and feedback. 
Assessment  is done by measuring their  individual 
works as well  as  the portfolio  as  a whole  against 
specified criteria, which match the objectives specified 
for a stated purpose （Cushing Weigle, pp. 197-229）. 
Self-assessment refers  to allowing  learners  to be 
actively  involved  in  their  own evaluation,  to  think 
about their own progress and decide what to change 
and how to improve it （Kavaliauskiene, 2004）.
There are several motives  for devising a portfolio 
and introducing self-assessment. 
Oscarson （1989） suggests  four rationales  for self-
assessment procedures. First,  this author maintains 
that  self-assessment  promotes  learning by giving 
students training in their own evaluation. Secondly, it 
raises  the awareness of  their own abilities. Thirdly, 
self-assessment  leads to reflection, which  is  linked to 
goal-setting by students. Fourth, students taking part 
and sharing the responsibility of assessment become 
more  involved  in their own learning.  In this work, a 
portfolio  for self-assessment  is considered  from the 
perspective of guiding  learners  to critically analyze 
their achievements over time, and to set goals. 
Valdez  Pierce  and  O’Malley （1992）  refer  to 
“student reflection” and “self-monitoring” as the two 
key elements of a portfolio.
2 ．Description of a portfolio project for self-
assessment in the class of Spanish as 
foreign language
2.1.　Implementation of a portfolio project for 
reflection and self-assessment
For our study, the portfolio is the use of records of 
students, and samples of  learning over one semester 
to showcase the development of student ability. It is a 
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purposeful and systematic collection of student works 
that reflects accomplishment in oral communication.
O’Malley and Valdez （1996） propose the  following 
classification of portfolios: a） demonstration portfolios, 
which  includes all  the products but no evidence of 
student  progress;  b）  collection  portfolios, which 
contain all the activities, drafts, and final products; c） 
value portfolios, which  focus on  self-reflection and 
contain not only samples of  student work but also 
samples of self-assessment and teacher assessment. 
Ours  is a collection portfolio which contains all  the 
student work  from the semester,  showcasing  their 
skill  improvement  over  the  course  of  time. The 
implementation of the portfolio, is described in Table 
1.
 
Table 1. Steps in Portfolio Procedure
Steps in Portfolio Assessment of Oral communication
Assessment purpose Assess progress in speaking
Instructional objectives Grammatical precision, pronunciation, organization of the speech or dialogue.
Tasks and objectives Produce a speech as a synthesis of each lesson and a dialogue at the end of the semester.
Criteria for evaluation Correct  use  of  verbs,  appropriate  vocabulary,  noun  and  adjective  agreement, 
pronunciation,  intonation,  coherence,  cohesion,  organization,  and  a  certain  level  of 
creativity and spontaneity. In case of a dialogue, maintenance of interaction and initiative 
are also considered （Luoma, 2005）.
Organization Students’ oral works are video-taped and included in their files.
Monitor progress Validity: is the portfolio assessing the specified skill or area consistently?
Evaluation  Students’ and teacher’s reflection and evaluation.
We made a collection of oral works of 91 students 
of Spanish as a  foreign  language （level A1） in three 
courses:  one  course  of  Economy  and  Law （40 
students） and two courses of Engineering （26 and 25 
students,  respectively）. This  collection  of works 
reflects  closely  the  learning  situation during  one 
semester and clearly indicates the accomplishment of 
students within  that context. Portfolios  involve one 
oral work with the  five topics of  the  first semester 
synthesized into one, and the final dialogue as an oral 
test. Students were asked to reflect on their works, 
and assess their own progress （Fig. 1）.
Figure 1. Process of Portfolio Assessment
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Table 3. Assessment of one semester
Written tests 1 test/10 and 2 tests/30 70
Homework  5 x 2  points 10
Speeches 5 x 2  points 10
Group dialogue 1 x 10 points 10
The topics developed during one semester and the 
focus of  the oral work are as described  in Table 2. 
When each topic was finished, each student made a 
speech,  and by  the  end of  the  first  semester,  the 
students  created dialogues  in groups. All  the oral 
communication  activities were  recorded  by  the 
teaching  assistants  and  kept  in  the  students’ 
portfolios. These oral works are part of  the whole 
evaluation of the Spanish class, as shown in Table 3.
2.2.　Collection of data: Student reflection on 
their work
By the end of the first semester, students are asked 
to  open  their portfolios, watch  the videos of  their 
speeches and dialogues, reflect on their achievements, 
and answer a  survey.  In  this  survey  students are 
asked about: 
a）　Oral communication skills
b）　Reflection on accomplishments
c）　Ways of fixing mistakes 
d）　Enhancement of self-confidence and motivation
e）　Relation between expectations and achievements
f）　Goals and learning strategies. 
In the following section, the students’ responses to 
each of the categories in the survey are summarized.
a）The results  from the students’ evaluation of oral 
communication skills in the course of Economy and 
Law are shown  in Table 4. The most noticeable 
aspect  is  the  importance  that  students gave  to 
fluency. The results of the dialogues performed  in 
groups are shown in Table 5. Although the dialogue 
was expected to continue for 7~8 minutes, only one 
third of the 27 groups managed to reach or surpass 
7 minutes. By being able to view the portfolios and 
their contents, the teacher had a general overview 
of each of  the students’ performances throughout 
the  semester.  Therefore,  the  teacher  could 
determine  the weaknesses  in  the dialogues with 
Table 2. Topics of the first semester collected in the portfolio 
1 Salutation  Name  Alphabet  Numbers
2 Salutation  Name  Information with numbers
3 Salutation  Complete self-introduction
4 Salutation  Name Likes-Dislikes
5 Synthesis （including Description of people and professions）
Group Dialogue
Time expected Speech 1~2 minutes  Dialogue 7~8 minutes
Students’
Portfolios
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regard to the grammatical structures, vocabulary, 
and the content.
b）In  reflecting  upon  their  accomplishments,  the 
students were asked whether they considered that 
watching  the  recordings  of  their  speeches  and 
dialogues was  valuable  for  their  improvement. 
Their positivity about the value of this approach is 
clear in the following responses:
I can: 
see my mistakes （especially pronunciation） and 
correct them in the future, 
see what I could not do, 
make a revision with my own videos, 
see how much I can talk, 
see my good points and my bad points, 
check my eyes’ direction, 
study regularly, 
see my own development more objectively
c）With regard to reflecting upon their mistakes and 
how to  fix  them,  the students reported that  they 
were  conscious  of  the mistakes  they made,  and 
indicated awareness of how to  improve. This can 
be seen in some of the student responses below.
I need to:
practice conversation, 
increase vocabulary, 
Table 4. Evaluation of oral skills by students of Economy and Law 
Students: 40 Very good Good Not good Bad
Pronunciation         6 25 9
Vocabulary           14 24 2
Grammar            13 24 3
Fluency             7 13 16 4
Develop. of dialogue  6 24 10
Table 5. Average time of the group dialogues 
Economics and Law Engineering Mon/Thu Engineering Tue/Fri
Group Time Group Time Group Time
1 4:18 1 8:49 1 6:52
2 4:25 2 9:11 2 6:58
3 8:14 3 7:32 3 5:54
4 4:44 4 12:14 4 5:06
5 4:51 5 6:29 5 7:14
6 5:34 6 6:41 6 4:54
7 3:43 7 6:29 7 6:57
8 6:55 8 7:33 8 8:04
9 8:47
10 6:21
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practice the pronunciation of words 
revision out of class, 
memorize words, 
try to talk to foreign students, 
talk in class, 
try harder
d）The students made the following comments about 
the effect of  the portfolios on their self-confidence 
and motivation to continue studying Spanish. 
I want to make an effort in oral communication
I want to improve oral skills
My speeches increased my enthusiasm
From now on I want to do my best
I want to get good results
I really want to learn to speak
I feel more motivated now
My achievements enlarged my motivation
Since I saw my achievements studying Spanish 
became more fun
Yes, I want to study more in the second semester
I want to challenge myself with more difficult things
e）The  following comments were made about  the 
relation between  their  original  expectations and 
their actual achievements
First day: I could only say “hello”. 
First speech: I could hardly speak, say the alphabet 
and some numbers and now I am surprised to see 
how much I improved. 
In the first video I stopped three times, little by little 
I got used and could make the speech without 
stopping to think. 
In the first video I could only say numbers, in the 
last ones I was surprised to see how much I could 
speak. 
I think I became more fluent （81）
Achievements: same or below expectations: 8
f）With regard to establishing new goals, challenges, 
and  learning strategies  for Spanish,  the students 
gave the following responses:
◦Low expectations
Greetings
Self-introduction
Very short and simple dialogues
5 minute conversation
Speak just a little, a very short conversation
Study Spanish grammar
◦Very low expectations
At first, I thought I could not achieve anything
Not much improvement
◦High expectations
Learn colloquial expressions for conversation
Become quite fluent
Become quite fluent very fast
Read
Quite satisfied: apart from greetings I can 
maintain a short conversation
I could speak in the test without mistakes but at 
the beginning, in the first speeches, I made many 
mistakes.
I fairly improved.
A complete self-introduction and a simple 
conversation
I progressed more than expected
I learned to make questions
I am surprised of my own improvement
I wanted to speak more fluently than I could
I learned to make a simple conversation 
I could speak for 10 minutes, more than expected
I progressed according to my expectations
I cannot speak fluently yet
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I want to speak as fast as a native
Study words every day. When practicing a speech, 
be careful with pronunciation
Practice pronunciation and flow of a dialogue
Learn Spanish so as to travel
Study so as to speak
Study grammar and many words
Speak with the teacher
Practice several types of dialogues
Use the language fluently for daily conversations
I want to use several patterns of dialogues and 
written texts
Study 2 hours a week
Practice for speaking fluently
Practice for speaking about daily things naturally
Study gradually, not just the day before the test
By  the end of  the second semester,  the students 
wil l   be  asked  not  only  to  review  their  oral 
achievements but also  to compare and reflect upon 
the goals they set and their actual accomplishments.
3 ．Discussion
In this work, we developed a portfolio project which 
involved gathering  evidence  of  the  students’ oral 
communication activities, and using this evidence as a 
tool  for student reflection on their accomplishments 
and the establishment of individual learning strategies 
for the following semester.
With regard to communication accomplishment, the 
individual speeches fulfilled the teacher’s expectations: 
Each  student  spoke an average of  one and a half 
minutes. However, it is necessary to carefully consider 
why  several  of  the groups  failed  to  continue  the 
group dialogue task for the required 7 or 8 minutes. 
It was  found  that portfolio assessment  increases 
student  involvement  in  the  learning  process  by 
empowering them to define their individual goals, and 
plan how those goals can be attained. In this project, 
the  product ion  of   port fo l ios  was  sole ly  the 
responsibility  of  the  teacher  and  the  teacher 
assistants.  It may be possible  to devise  a method 
whereby  the  students  themselves  take  more 
responsibility in creating their own portfolios. It may 
be possible  to achieve  this by allowing students  to 
decide the topics, select the content of the portfolios, 
or to be responsible for the compilation of the files. 
Conclusions
Portfolio  assessment  has  strong  educational 
significance. We believe that  the portfolio proved to 
be a dynamic process  in which students could  see 
their  achievements  in  one  semester,  identify  the 
corrections required,  reflect on  their own  learning, 
establish  individual  goals  and define  the  required 
strategies  to  attain  these  goals.  Moreover,  the 
complete  overview of  the  students’ performance 
allows the teacher to make the necessary adjustments 
to the classes of the following semester in accordance 
with the goals the students established themselves at 
the end of the semester.
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